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CHAPTER I

Introduction
This report presents the findings from a series of pro¬
jects to determine factors that 8re related to underachieve¬
ment in gifted high school students.

It is primarily con¬

cerned with factors that could be measured on an inventory
that was administered in the course of a school period, and
an attempt to gain a better understanding of the influence
personal factors have on achievement.
The major assumption in this study is that students of
above average scholastic ability should be able to achieve at
a grade level of B or better.

This presupposes that teachers

grades are the result of classroom performance and based en¬
tirely upon student*s achievement.

This may not be the case

with all of our teachers and if this is so this study will
provide a basis for pointing out this fact.
The major hypothesis for this study is that students of
like scholastic ability should be able to perform at like
levels.

When there is a discrepancy between students within

this group of above average ability, it is apparent that ex¬
ternal factors are causing this difference.

If these factors

can be Isolated, they could be given special attention by the
school counselor and he would be in a position to assist the
students to overcome these handicaps and perform at his ex¬
pected level.
With this in mind, I have attempted to isolate some of
these factors and determine if a group of achieving high
school students and underachieving high school students show

2.
a statistically significant difference when compared with
these factors.
Little has been accomplished in this field to date and
no one has been able to define the underachiever in terms
satisfactory to all.

Keeping this in mind, this writer has

defined the underachiever, for the purpose of this study, as
any student scoring at, or above, 115 on the Otis1 test of
Intelligence and achieving at a level of C or below.

An

achiever, on the other hand, is any student scoring at, or
shove 115 on the Otis and achieving at a level of B or better.
This writer is well aware of the many discrepancies in this
definition, but it serves very well as a working definition
for the problem of this study.
In the chapters that follow, we will attempt to review
the related literature, describe the method used in collect¬
ing and recording data, explain the tools used, analyze the
data, and present the conclusions that the study allows us
to make.
Studies have indicated no set time when a student begins
to underachieve, but the pattern usually appears before the
student enters high school.

Investigators air also in agree¬

ment thet there is no "true” cause.

The factors that contri¬

bute to underachievement may be traced to both the school and
the home.

Mitchell, in his writings, states that the factors

in school environment which may contribute to underechievement
are excessive teacher authoritarianism, pressure to achieve
in terms of the teacher^ rather than the students1 needs.

1

Form Am was used

3.
emphasis on rote memorization rather than on analysis and
understanding, suppression of intellectual controversy and
of unresolved differences of opinion in the classroom, ex¬
cessive competition for grades end honors, and contradiction
between the values established in the counseling situation
end the available curriculer op ortunlties.

p

In addition to the factors in school which contribute
»

%

-

<*

to the undereehlavement there ere, as we have stated, personal
and social factors which elso contribute to underechievement*
Keeping these factors in mind, this Investigation has
attempted to divide a group of high school sophomores into
en achieving group and en underachieving group*
were then compered, using the following factors:

These groups
Father1s

Occupation, Type of Family, Number of Siblings, Educational
Level of Mother, Educational Level of Adult Model, High School
Program of Best Friend, Best Friend’s Grades, College Plans
of Best Friend, Parent’s Sentiment Regarding Education, Aspir¬
ation Level, Educational Plans, and Self-Concept*
In the following chapter a review of the findings of
other studies that ere related to the problem at hand are
presented.

2

J. Mitchell, "Goal Setting Behavior as a Function of
Self-Acceptance, Over end Underechievement and Related Per¬
sonality Variables;” J* of Ed* Faye*; 50:
(June, 1959)#
pp• 93-10U.

The procedure used In the study is reviewed in chapter
three while the findings are discussed in chapter four.

In¬

cluded in chepter four ere several tables that give a quick
review of the findings.

The fifth and finsl chapter will

give the conclusions that were arrived at from the study and
summarize the entire work.

I

V

/

e

CHAPTER IX
REVIEW OP RELATED LITERATURE

U

CHAPTER II
Review of Related Literature
Much has been written about the underachiever and many
attempts have been made to determine factors that are related
to It.

Perhaps the recent search for talent which was spear¬

headed by the government after the Russian "Sputnick" has
created a renewed interest in the problem; but whatever the
reason, it is rewarding to know that our educators are making
a sincere effort to define and solve this problem.

This

chapter will review some of the literature that has been
published to date.
One factor that hes been studied extensively is the re¬
lationship between vocational choice and achievement.

Strong,

with the assistance of Carter, studied the importance of vo¬
cational interest, as measured on the Strong Vocational Inter¬
est Blank, and its function upon achievement.

Carter concluded

that educational success may be predicted from interest inven¬
tories to a certain extent, although correlations are usually
low and are not Independent of intelligence.

Nevertheless,

predictions can be improved over and above those furnished by
intelligence tests by using interest inventories.

The pre¬

diction of scholarship with intelligence held constant is
however poor.^

^H, 0. Carter, "Vocational Interests and Job Orientation,”
A Ten-Year Review.
Stanford, California:
Stanford Univ. Press

7.
Strong points out that correlations between interest
test scores and scholarship is generally low, the highest
being 0.34 with engineering.

When, however, it is a question

of students continuing or discontinuing a course of studies,
interests have pronounced effects.^
Williamson found that records from a large number of
freshmen did not support the idee that improved scholarship
results from having made a vocational choice,

Williamson

points out that having made a choice does not offer relief in
itself if the choice made is inappropriate.3
On the other hand, Marshall and Simpson found that male
college students with definite vocational choices achieved
relatively mediocre ranks on academic aptitude, but ranked
high on academic performance, while students with no vocational
choices ranked low on both.^

In a study conducted at Syracuse

University, Katz and Allport found that definiteness of voca¬
tional decisions was a major factor In the student’s orienta¬
tion toward college life.

2

E.K. Strong, Jr,, "Vocational Interests of Men and
Women,”
Stanford, California:
Stanford University Press,

.

1943

3

E.G. Williamson. "Scholastic Achievement and the
Choice of a Vocation.” School and Society, 1937. 46,
353-357*
,
Marshall, E. Simpson, "Vocational Choice and College
Grades,” J. of Educ, Research, 1943. 27, 303-305*

6*
Students with definite vocations! goals stressed schol¬
arly es against social values, hsd better study habits end
less personal problems,c>while other studies, such es those
made by Harris

6

7
and Marshall,' indicate no relationship be¬

tween vocational choice and achievement,
Another factor that has been delved into is that of
personality traits,

Jensen studied the influence of person¬

ality traits on academic success with the H.M.P.I., and found
Q

the gifted achievers have fewer adjustment problems.

In

another study, Shaw found that hostility is more characteris¬
tic of bright mele underachievers than of bright male achievers.
Ke also found that male achievers feel more positively about
themselves than do male underachievers,

o

Kirk’s study empha¬

sizes the role of hostility as an unconscious motive in underachievement,1^

^D, Karz, F, Allport, "Students*
N.Y,, Craftsmen Press, 1931.

Attitudes,” Syracuse

^D. Harris, The Relation to College Grades of Some Factors
Other Than Intelligence and Psychology, 1531, foo. 131,
^M,U, Marshall, ”The Life Career Motive and Its Effect
on College Work,” J, of Ed, Research, 1935* 29, 596-598,
®V, Jensen, "Influence of Personality Traits on Academic
Success,” Personnel Guid, J.. 1958, 36, 497-500.
Shaw, ”The Self-Concept of Bright Underachieving High
School Students es Bevealed by an Adjective Check List,”
Personnel Quid, J., I960, 30, 193-196,
Kirk, "Test Versus Academic Performance in Mel-Functionlng Students,” J. Consult, Psychol,, 1959, 16, 213-216.

9.
Rezler found in her study that the value system of achievers
and underachievers differ.

She states that,

"In order to

achieve in college the underachievers need to have more com¬
pelling values than living up to the Jones* and making money:
They would need to believe in self-expression, independence,
hard work, self-discipline, and making one’s own decisions as
reflected in the achievers.Ohlsen, in writing about the
underachievers, describes them as follows:

"This type of young¬

ster tends to feel rejected by the important others in his life;
what is more, he does things that deserve rebuke.

Often this

is the only way he knows how to get attention, and he would
rather be noticed than ignored.
in himself.

Usually he sees little good

The nagging and scolding which was done to try to

motivate him to achieve merely caused him to think less of him¬
self and further reduce his will to achieve.Along the same
line, Wilson states that children derive their attitudes about
themselves, for the most part, from the important and signifi¬
cant people around them:

their peers, their parents, their

teachers, end their counselors.

Unless the student has a

greet deal of self-initiated motivation and direction,

he will

need to be exposed to a source of motivation outside of himself
to inspire him.

Counselors and teachers should make every effort

^Agnes Rezler, "Personal Values and Achievement in College,”
Personnel Guld. J.. I960. 39, 137-142.
12

n

M. Ohlsen, "The Extent to Which Group Counseling Improves
the Academic and Personal Adjustment of Underachieving Gifted
Adolescents," Coop. Research Project No. 623> Univ. of Ill.,

1961

10
to find end expose their scademically-talented students to
these motivating factors, either within or outside of the
school environment.
The school is by no means blameless in this oroblem of
w

underachievement.

*

As Mitchell stated, there ere factors in

the school environment which may contribute to underachieve¬
ment.

Among these are poor teaching, improper motivation,

poor study habits, excessive teacher authoritarianism, pres¬
sure to achieve in terms of teachers* rather than the student’s
needs, emphasis on rote memorization rather than on analysis
and understanding, and the suppression of intellectual con¬
troversy.^
As this brief summary has shown, there are many factors
that have been considered as causes of underachievement.

In

the pages that follow this study has attempted to analyze
a few of these factors to determine which or any of these,
were problems related to the group at hand.

It is interesting

to compare some of the findings reported for this small group
with the findings that were reported in these more extensive
researches.

^F* Wilson, "Working With the Motives of Gifted Children,”
Elen. School J.. 1957. 247-252, February, 1957.
Mitchell, "Goal Setting Behavior as a Function of
Self-Acceptance, Over and Underachievement, and Related Person¬
ality Variables," J. of Ed. Psyc. 50. 93-104# June 1959.

CHAPTER III
PROCEDURE

CHAPTER III
Procedure
Procedure:
The fifty-eight students used In this study were selec¬
ted from a group of two hundred high school sophomores.

They

were selected on the basis of test results and report card
grades.
Each student in this class was administered the S.R.A.
inventory entitled. Your Educational Plans.1
■

Prom this in-

>

f

ventory most of the personal and social data was obtained.
The Y.E.P., as it was called, is described by the authors
as:

"Aconcise yet rich inventory of factors and attitudes as

reported by a high school boy or girl.

Taking advantage of

the latest developments in electronic data processing, it be¬
comes a clinical instrument which can help a counselor do his
job more quickly and at the seme time more effectively."
"Moreover, the worksheet summarizes, in the form of s
printed, coded profile. Information about the pupil*s ability,
school status, future educational and vocational plans, family
background--both economic and motivational--and other elements
militating for or against academic achievement."
The next step was to administer the Otis Am Quick Scoring
Test to the group and rank the class from high to low.
Otis manual has this to say about the test:

The

"Any test which

involves the use of language can measure mental ability only
to the extent to which we may assume that pupils of the same
age have had approximately the same opportunity to learn.

*S. Stauffer, Your Educational Plans, Science Research
Associates, Chicago, 19^9.

13.
In a given community in which all children have opportunities,
it is reasonable to assume that a pupil who progresses rapidly
in school and learns much has a greeter mentel ability for his
age than one who progresses less rapidly and learns less*”
The school counselor can make use of this test to furnish
a short end easily-scored indicator of scholastic aptitude.
If this measure is used with care, and interpreted with caution.
It can aid the counselor by revealing within fairly broad limits
of accuracy the probable level of academic achievement for the
majority of the school^ population.
The next step was to administer the Iowa Test of Educational
Development.

The I.T.E.D. is an achievement test published by

Science Research /ssocietes and geared to grades 9 through 13.
It gives ten scores on 9 subtests:

understanding of basic

social concepts, general background in the natural sciences,
correctness and appropriateness of expression, ability to in¬
terpret reading materials in the scdlsl studies, ability to
interpret reading materials in the natural sciences, ability
f

.

r

to interpret literary materials, general vocabulary, subtotal,
and use of sources of information*
The standardization procedure In the I.T.E.D. consists
of converting raw scores end thence to percentiles.

This in¬

formation provides the faculty with data concerning an indivi¬
duals progress and the attainment of the entire group.
The test Is of interest in this study as a measure of
tested achievement as compared to actual achievement in the

.

14
**

classroom as evaluated by the subject teacher.

A broad dis¬

crepancy could indicate possible internal problems that would
merit investigation.
Using the definition that was stated earlier, we then
went about the process of selecting the members of the group.
The students were ranked from high to low on the Otis results
and then-compered to academic achievement.

The grades used

were second quarter, or first semester, grades.

All students

that scored above 114 on the Otis end were achieving at least
a B were classified as achievers and all students above lllj.
and achieving at a C or below were classified as underachievers.
Once the two groups were established, we began to compare them
on the results of the earlier mentioned inventory and tests.
They were compared as achievers end underachievers, and, for
the purpose of more accurate reporting, were compared as male
achievers and underachievers and female achievers and under¬
achievers.
chapter.

The results of these findings appear in the next

't

CHAPTER IV
Report of the Findings

After ell of the data were collected, the following
results were established:
1.

Intelligence——The entire group had an IQ range of 115-

Ikb*
5.95.

The mean IQ was 122.12, with a standard deviation of
The achieving males had a range of 115-lUk with a

mean of 127.60, while the achieving females had a range of
115-132 and a mean of 127.0.

The underachieving males, on

the other hand, had a range of 115-137 and a mean of 120,5*
while the underachieving females had a range of 115-132 and
a mean of 119.0.

TABLE NO. 1
A Comparison of the Otis Test Results of the /chieving
and Underachieving Groups,

Underachievers

Achievers
Range

Male

Femal e

High
Mean
Low

lUU.o

132.0
127.0

127.80
115.0

ii5.o

Male
137.0
120.5
115.0

Female
132.0
119.0
115.0

The males, in both groups, hed superior test scores. The
high score for the female achiever and underachiever was iden
tical and there was an 8-point difference in their mean score
while there was a 7.3 point difference in the mean score for
the males, the achievers had higher scores in both groups.

.

17

A test of Cbl squere was used to determine the statisti¬
cal significance of the data collected.

This test revealed

little significance in each of the several factors that were
used in the comparison.

We cannot conclude that the results

obtained in the survey indicate true difference between the
achiever as they could, as our results prove, have happened
by chance.

However, the items that pertained to self-con¬

cept, educational level of adult model, educational level of
family members, and educational goals of associates, indicated
that these factors merit further investigation.

The informa¬

tion gathered for the purpose of this study may have been too
limited in numbers to give us significant data at this time.
Chance factors may have influenced the results.

Repetition

upon a larger sampling might reveal an area of difference
between achiever end underachiever.

If this were so, we

could possibly have a starting point for our attack on the
so-called underachiever.
2.

Father* s Occupation—This information was presented in

very broad categories.
Two.

These categories are listed in Table

Previous studies have shown that students with a Code

One for father’s occupation are almost always planning to go
on to college.

The above generalizations were made by S.R.A.

in their booklet that describes the Y.E.P.

The purpose of our

comparison was to determine if father’s occupation had a bearing
on achievement.

The results obtained are as follows:

18

In compering male echievers and underachievers with
Father's occupation, it is evident that the achievers have
fathers employed, for the most part, in the professional and
semi-professional field.

We find that 20 per cent of these

boys have fathers whose occupations ere classified as pro¬
fessional, 50 per cent as semi-professional, and 30 per cent
“

r

'

classified as the working class.

The majority of the under¬

achieving males, on the other hand, have fathers who are classi¬
fied as working class (77*78 per cent), as compared to 22.22
per cent semi-professional, and no fathers classified as pro¬
fessional.

TABLE NO. 2
A Comparison of Achieving and Underachieving Males
with Father's Occupational Level.

Ach.
No .— %
Professional
Semi-Professional
Farmers
Working Class
Not Living
TOTAL

2

5
0
3
0

1ST

Under,

%

No

20
5o
0
30
0

0
4
0
14
0

IBS

ib

L. of Sig.

o.oo
22.22
0.00
77.78
0,00
100

.10-.o5

The female achievers had 22.22 per cent of their fethers
classified as professional, and 44*45 per cent semi-profes¬
sional, 27*78 per cent working class, and 5*55 per cent in¬
dicated as not living.

The underachievers

had 25 per cent

of their fathers classified as working class.

TABLE NO. 3
A Comparison of Achieving end Underachieving Femeles
with Father’s Occupational Level.

Ach.

Category
Professional
Semi-Professionel
Farmers
Working Class
Not Living
TOTAL

No.

a

k

22.22

lB

0.00
27.78
5.55
100

8
0
5
1

Under.
No.
%
3
4
0
5
0

25
33.33
0.00
41.67
0.00

TF

~T5o

L. of Sig
. 95-. 90

The results indicate that there may be evidence that would
support the factor of father’s occupation as source for fur¬
ther investigation.
it could be studied.

Although not significant with this sampling
This could be a possible factor related

to underachieveroent in males.

The females had no statistically

significant difference and the results indicate that this
factor has no relation to underachievement in the femali group;
3.

Family Type—The students were esked to answer the ques¬

tion, "With whom are you now living?,f
listed in Table Five.

The categories ere

The author of the Y.E.P. stated that

this Is particularly important because it helps to locate
pupils from broken homes.

The purpose in using the Item was

to determine If there is a relationship between achievement
and the type of family a youngster has.

Studies conducted

by S.H.A. have indicated a higher level of performance on the
average and a higher probability of going on to college for
children of normal family types than for others.
indicated the following:

Our results

20 *
One hundred per cent of the males in the achieving group
came from normal families as compared to

77*78 per cent of

the underachieving males who came from normal families, and
11.12 per cent who lived with just their mother, 5*55 per
/

cent who lived with their father and step-mother, and 5*55
per cent who lived with just their father.

TABLE NO.

k

A Comparison of Achieving end Underachieving Males
with Family type.

Normal Family
(includes adoptive parents)
Mother & Step-Father
Mother
Father & Step-Mother
Father
TOTAL

Ach.
No.
i

Under.
No.
%

10

100

14
0
2
1
1

10

100

~TT

77.78
0.00
11.12
5.55
5.55
100

L. of Sig

*70-.50

The female achievers had 88.80 per cent from normal
families,
mother.

and 11.11 per cent who were living with just their
The underachievers had 91*67 per cent living In

normal homes, and 8.33 per cent living with their mother
and step-father.

TABLE NO. $
A Comparison of Achieving and Underachieving Females
with Family Type.

Ach.
No.
Normal Family
(includes adoptive parents)
Mother & Step-Father
Mother
Father & Step-Mother
Father
TOT/L

%

Under.
No”
%

16

88.89

11

91.67

0
2

0.00

1

8.33

11.11

16

100

12

100

L. of Si#.

.70-.50

The findings do not support any significant differences
between achievers and underachievers in this specific area.
4.

Number of Siblings---We studied this factor, operating

with the theory that the Isrger the number of siblings in
a particular family, the smaller the share of money avail¬
able for future education and the less likely a child will
be motivated to achieve.

Our results are as follows:

In the case of the achieving males, 10 per cent were
only children, 20 per cent had one sibling, 60 per cent had
two siblings, and 10 per cent had three.

For the under¬

achieving males, none were only children,

33*33 per cent had

one sibling, 27.77 per cent had two siblings, 16.67 per cent
had three, 11.11 per cent had five, and 11.11 per cent had
six siblings.

TABLE NO. 6
A Comparison of Achieving end Underachieving Msles
with Number of Siblings.

Ach.

Number

0
1

2
3

k

No.

%

1
2
6
1

10
20
60
10

L. of Sig

Under.
No. '
' %

0
6
5
3
0
2
2

5
6

.50-.30

0.00
33.33
27.78
16.67
0.00
11.11
11.11

Compering the females, we found that 5.5 per cent of
the achievers bed no siblings,

Per cent had one, 16.68

per cent had two, 22.22 per cent had three, 5.5 per cent hrd
four, and 5.5 per cent had five.

The underachieving females

had 8.33 es only children, 33.33 per cent had one sibling,
33*33 per cent had two, 16.68 per cent had three, and 8.33
per cent had five.

TABLE NO. 7
A Comparison of Achieving end Underachieving Females
with Number of Siblings.

Number

Ach.
No.

0
1
2
3

k
5

6

1
8
3

k
1
1

%

Under.
No.

%

5.55

1

kk-kZ

k
b
2

6.33
33.33
33.33
16.68
0.00
8.33

16.66
22.22
5.55
5.55

0
1

L. of Slg.
70-.50

jj

23.
The test of Chi Square indicates no significant differ¬
ence between the achiever and underachiever when compered to
the number of siblings in their family.
5*

Educational Level of Father---Various studies have indi¬

cated that the educational level of the father and mother is
more likely to be indicative of a cultural and attitudinal
environment favorable to higher education than is family
income.

The higher the educational level of the father,

the more likely will it be that the child will go to college.
In examining the data gathered for our group, we found that
fourty per cent of the fathers of achieving males graduated
from college, 10 per cent of the fathers had vocational
treining after high school.

40 per cent were high school

graduates, and 10 per cent did not graduate from high school.
In the underachieving group, no father attended college,
11.12 per cent had some vocational training after high
school, 55*56 per cent were high school graduates, 22.22
per cent did not graduate from high school, 5*55 per cent
ended their formal education after grade school, and 5*55
per cent were reported as not living.

Table Number 8 which

is a comparison of achieving and underachieving males, with
their father’s
page.

educational level is shown on the following

TABLE NO.

6

A Comparison of Achieving end Underachieving Males
with Father’s Educational Level.

Category

Ach.
No.
%
40
k
0
9

Graduated from college
Some college-did not graduate
Vocational training after h.s.
1
Graduated from high school
4
Some h.s.-did not graduate
1
Grade school only
Not living
TOTAL
10

Under.
No"
%

0.00
0.00
11.12

40

0
0
2
10

55.56

10

4

22.22

1
1

5.55
5..-55

18

100

10

100

L. of Sig.
.20-.10

In looking at the female group, we find that 2? .78 per
cent of the fathers of achievers graduated from college,

22.22 per cent attended college but did not graduate, 3^.90
per cent were high school graduates, 5* *5 per cent quit school
before graduating from high school, end 5*5 per cent are not
living.

The underachievers had 25 per cent of their fathers

listed as college graduates, 8,33 per cent had vocational
training after high school, 41*67 per cent were high school
graduates, and 25*0 per cent did not graduate from high school.

TABLE NO. 9
A Comparison of Achieving and Underachieving Females
with Father’s Educational Level.

Category
*

X

Graduated from college
Some college did not graduate
Vocational training after h.s.
Graduated from high school
Some high school did not grad.
Grade school only
Not living
TOTAL

Ach.
No •
%
27.76
5

4
0
7

1
0
1
18

Under.
No.
%
25
3

22.22
0.00
38.90

0
1
5

5.55

3

0.00
8.33
41.67
25

0.00
5.55

100

a

100

. of Sig

50-.30

25

The test of Chi square Indicates little significance in
the relationship of this factor and achievement within the
female group, but the number for the male could possibly in¬
dicate that this is an area for further study.

It is inter¬

esting to note that no underachievers came from homes in
which the fathers had formal college training as compared to
i|0 per cent of the achievers who had fathers that graduated
from college.
6.

Educational Level of Mother-—Thirty per cent of the moth¬

ers of achieving males graduated from college, 20 per cent
attended college but did not graduate, 10 per cent had voca¬
tional training beyond high school, and the remaining i;0 per
cent were high school graduates.

For the underachiever male,

5*55 per cent of the mothers graduated from college 77.78 per
cent were high school graduates, and 16.67 per cent did not
complete high school.

TABLE NO. 10
A Comparison of Achieving and Underachieving Males
with Mother’s Educational Level.

Category
Graduated from college
Some college-did not graduate
Vocational training after h.s.
Graduated from high school
Some h.s.-did not graduate
Grade school only
Not living
TOTAL

Ach.
No.
i
3
30

2
1

20
10

k ko
15

Too

Under.
No"

l

%
5.55

0

0.00

0
34

0.00

3

77.78
36.67

IS

loo

L. of Sip.

.

05-.02

26.

For the female group of achievers, 33*33 per cent of the
mothers graduated from college, 16.67 per cent had vocational
training beyond high school, l|lj.45 per cent were high school
graduates, and 5*55 per cent were not living.

The under¬

achieving groups listed 8.33 per cent as college graduates
8.33 per cent with vocational training beyond high school,
66.68 per cent as high school graduates, 8.33 per cent did
not complete high school, and 8.33 per cent did not go be¬
yond grade school.

TABLE NO. 11
A Comparison of Achieving and Underachieving Females
with Mother’s Educational Level.

Category

Graduated from college
Some college-did not graduate
Vocational training after h.s
Graduated from high school
Some high school did not grad
Grade school only
Not living
TOTAL

Ach.
No.
%

Under.
Hoi
%

6

33.33

1

8.33

0

0.00

0

0.00

3

16.67

1

8.33

8

kh.h5

0

0.00

-1

8.33

l

5.55

1

8.33

L. of Slg.

.50-.30

8 66.68

18-IBB-12—IBB

There is no significant difference between the achieving
end underachieving females in relation to mother’s educational
level.

However, there is a significant dtfferende between

male achievers and underachievers.

Fifty per cent of the

mothers of the achievers went to college as opposed to only

27.
5.55 per cent of the mothers in the underachieving group.
Little, if anything, has been written about the relation¬
ship of the mother1s educational level to achievement.

These

results would seem to indicate that this is an area worthy
of consideration.

It is undoubtedly related to the effect

that the environment has on achievement.

The mother who has

been exposed to the values of a college education may be more
inclined to stress these values of a college education in the
home.

It may be related to the study made by Agnes Fezler,

in which she described the imoortence of a sound value system
end Its importance on achievement.
7.

l

>'

Educational Level of Older Siblings-—It has been reported

in other studies that the educational experience of older sib*

%

lings is highly predictive of the aspirations and subsequent
behavior of their younger siblings.

However, it must be noted

that children in the same family differ in scholastic ability
end if an older sibling goes on to college it does not necess¬
arily mean that the younger sibling will follow In his foot¬
steps.

Our findings showed that 50 per cent

the male

achievers had no older siblings, 10 per cent had older sib¬
lings that went on to college, end 4° per cent had older
jf

siblings that did not go beyond high school.

j

For the male

underachievers, 33*34 per cent had no older siblings, 22.22

Agnes Fezler,
A. P. 0. A. J.. 39:

’’Personal Values end Achievement in College,”
137-143.

26

per cent had older siblings that went on to college, 22,22
per cent had older siblings that did not go on to college,
and 22,22 per dent had older siblings still in high school.

TABLE NO. 12
A Comparison of Achieving and Underachieving Males
with Educational Level of Older Siblings.

Category

Ach.
No •
%

5
No older siblings
None quit high school;
one or more went to college 1
None quit high school;
b
none went to college
All still in high school
0
•
One or more Quit high school
one or more went to college 0
One or more quit high school •9
None went to
V
college
U X X O ,1' CJ
0
TOTAL
10

Under.
No.
%

50

6

33.34

10

k

22.22

ko

k

0

4

22.22
22.22

0

0

0.00

V
0

0

u.wv

Io5

IB

L. of Sig.

*.30-. 20

0.00
loo

Almost 39 per cent (38.90) of the female achievers did
not have older siblings, 33.33 per cent had older siblings
that went to college, 22.22 per cent had older siblings that
did not go beyond high school, and 5*55 per cent had older
siblings that quit school before graduating from high school.
33*33 per cent of the underachieving females did not have
older siblings, 16.68 per cent had older siblings that went
on to college, lj.1.66 per cent had older siblings that did not

29

go beyond high school, end 8*33 per cent hed older siblings
still in school.

TABLE NO. 13
A Comparison of Achieving end Underachieving P’emeles
with Educational Level of Older Siblings.

Category

Ach.
No •
%

2

16.68

22.22
0.00

5
1

i|l«66

5.55

0

0.00

•

33.33

0
CM

33.33

of Sig.

1
0

k

t-.

•

38.90

8.33

i

•

0
0

0

No older siblings
7
None quit high school;
one or more went to college
6
None quit high school;
none went to college
i+
All still in high school
0
One or more quit high school
one or more went to college
1
One or more quit high school
0
none went to college
TOTAL
lTT

Under.'
No.
%

100

0
12

0.00
100

The females, as in other areas related to family background,

show no significant difference between the achievers

and underachievers.

The males also have a P score that in¬

dicates no significant difference between the group; but, as
In other family background areas surveyed, they do indicate
that this entire factor is worthy of additional study.
8.

Educational Level of Adult Model-For some

students,

there is an admired adult outside of the immediate family
who has a profound influence on the aspirations end behavior
of the student.

Of the achieving males, 80 per cent had an

30.
adult model that attended college, 10 per cent had an adult
model that did not attend college, end 10 per cent had no
adult model.

44*44 per cent of the achieving males had an

adult model that attended college, 33*34 per cent had an
adult model that did not attend college, and 22.22 per cent
had no adult model.

TABLE NO. 14
,

:

V

»

%

A Comparison of Achieving and Underachieving Males
with Education Level of the Adult Model.

Ach.

Category

nf;

%

Adult model attended college
8 80
Adult model did not attend college 1 10
No adult model
1 10
TOTAL
10 100

Under. L. of Sig.

Noi
8

6
4
18

%

44*44
33*34

*20-.10

22.22
100

Fifty per cent of the female achievers had an edult
model that sttended college,

11.11 per cent had an adult

model that did not attend college, and 36.89 per cent
had no adult model.

66.67 per cent of the underachieving

females had an adult model that attended college, 25 per
4

.

•

cent had an adult model that did not attend any college,
and 8.33 per cent had no such model*

TABLE NO. 15
A Comparison of Achieving end Underachieving Females
with Educational Level of Adult Model.

Ach.

Category

%

No.
Adult model attended college
9
Adult model did not attend college
2
No adult model
7
TOTAL
18

Under. L. of Si£.
No .
%

50

8

66.67 .20- .10

11.11

3

25.00

38.89
ioo

1

8.33

If

100

The test of Chi square indicates that the data collected
on both groups does not reveal a significant difference be¬
tween achievers and underachievers.

However,

the numbers

are distributed in such a way that we might assure this trait
tends to be more significant than many of the others studied;
this may also be an area worthy of more extensive investigation.

9.

High School Program of Best Frlend---Peer influences are

quite important during adolescent years.

A student*s own

behavior and goals are often determined by the youngster
that is most closely associated with him.

In this study

it was found that 70 per cent of the achieving males hsd
a best friend in the college preparatory program and 10
per cent had a test friend in the general program, while
•

•-

<

20 per cent had a best friend who was not yet in high school.
The underachieving males had 83.33 per cent with best friends
in the college program, 5.58 per cent in the general program,
and 11.11 per cent not yet in high school.

TABLE NO. 16
A Comparison of Achieving end Underachieving Males
with High School program of Best Friend.

Ach.
No.

Category

Under. L. of Sig,
No.
%

College prep, or is in college 7
70
Commercial
0
0
General
1 10
Vocational
0
0
Other high school program
0
0
Graduated and did not go
to college
0
0
Quit high school
0
0
Not yet in high school
2 20
TOTAL
10 100

15
0
1
0
0

63.33
0.00
5.56
0.00
0.00

0
CO
2
l6

0.00
0.00
11.11
100

•20-.10

1
i

0

The female achiever had 88

per cent with best friend

in the college program, 5t55 per cent with best friends in
the commercial program, 5*55 per cent with best friends in
the general program.

Eighty-three and thirty four one hun¬

dredths per cent (83.3I4.) of the underachieving females had
best friends in the college preparatory program, 8.33 per
cent in the commercial program, and 8.33 per cent had best
friends who had not yet entered high school.

TABLE NO. 17
A Comparison of Achieving and Underachieving Females
with High School Program of Best Friend.

CAtegory

Ach.

No.
College prep, or is in college 16
Commercial
1
General
1
Vocational
0
Other high school program
0
Grad. 8nd did not go to coll.
0
0
Cult high School
Not yet in high school
0
■

TOML

TB

%
68.90
5.55
5.55

0.00
0.00
0.00
0.00
0.00

Under.
L. of Sig.
No.
%
10
63.34 .50-.30
1
8.33
0
0.00
0
0.00
0.00
0
0
0.00
1
8.33
0.00
0

135 15

fco

33.
The test of significance shows that there is no signifi¬
cant difference between female achievers and underachievers
when compared with the above mentioned trait.

The test re¬

sults also indicate a N.S. for the male group; but, as in
a few of the other areas already reported, there is enough
of a trend to warrant further investigation.

10.

High School Grades of Best Friend-—Twenty per cent of

the achieving males rated their high school pal as having
grades higher than average, 30 per cent rated them somewhat
higher than average, lj.0 per cent were rated just above average
end 10 per cent just below average.

The underachieving males

did not rate any friend in the first category, 16.67 per cent
rated them as somewhat higher then average, 38.89 per cent just
above average, 38.89 per cent just below average, and 5.55 per
cent somewhat below average.

TABLE HO. 18
A Comparison of Achieving and Underachieving Males
with High School Grades of Best Friend.

Category

-

Ach.

Nol

fo

Much higher then cless average 2 20
Somewhat higher than average
3
30
Just above everege
ij. UO
Just below average
1
10
Somewhat lower than average
0
0
Considerably lower than average 0
0
Much lower than average
0_0
TOTAL
10 100

Under.
L. of Sig.
No.
%
...
“
0
0.00
.20-.10
3 16.6?
7 38.89
7 38.89
l
5.55

0
0

0.00
0.00

IB-Toil

3i+.
Twenty-seven end seventy-nine one hundredths (27.79)
per cent of the females reted their best friends es much
higher thsn average, 22.22 per cent were ranked somewhat
higher than average,

per cent just above average, and

5.55 P©r cent just below average.

Of the underachieving

females, 8.33 per cent listed their best friend*s grades as
much higher than average, 58.34 per cent rated them as some¬
what higher thsn average, 25 per cent rated them es just
ebove averege, end the remaining 8.33 per cent as. somewhat
lower than averege.

TABLE NO. 19
A Comparison of Achieving and Underachieving Females
with High School Grades of Best Friend.

Under. L. of Sig.
No.
%
““

Category
Much higher than class average 5
Somewhat higher than average
k
8
Just above average
Just below average
1
0
Somewhat lower than average
Considerably lower than average 0
Much lower than average
0
TOTAL
18

27.79

1

22.22

7
3

5.55

0.00
0.00
0.00
100

0
1
0
0
12

8.33
58.3k

.10-.05

25.00
0.00
8.33

0.00
0.00
100

Although the results of the test of Chi square indicates
a N.S., this Is the first trait investigated that Indicates
an 8ree worthy of consideration for a true difference between
female achievers and underachievers.

*

If further investigation

35.
gave us a more positive P score,

this would support the

theories of Ohlson-1- and Wilson2 which state that the concept
of ones self end ones attitudes are derived from the import¬
ant others in his life.

11.

College Plans of Best Friend—-Twenty per cent of the

m8le achievers had best friends either in college or defin¬
itely planning on college, 30 per cent had friends who were
almost sure to go to college, 30 per cent had friends who
were very likely to go to college, and the final 10 per cent
had friends that were rather likely to go to college.

The

underachieving males had 22.22 per cent with friends either
in college or definitely planning on going to college, 33*34
per cent almost sure to go to college, 5*55 per cent who
were likely to go to college, 11.11 per cent who were rather
likely to go to college, end 27.78 per cent hsd friends who
were unlikely to go to college.

^Herle Ohlson, "Group Counseling & Academic Adjustment;”
Coop. Res. Pro.1. No. 623; TJniv. of Ill.; I960.

^F. Wilson, "Working with the Motives of Gifted Children;”
Elem. Sch. J.; 1957; 21*7-252; February, 1957.

TABLE NO. 20
A Comparison of Achieving snd Underachieving Males
with College Plans of Best Friend.

Category

Ach.
No .
%

He is in college or will
definitely go to college 2
Almost sure to go
3
Very likely to go
3
Rather likely to go
l
Unlikely to go
0
Definitely will not go
0
TOTAL
10

Under.
No .
%

20
4
6
30
30
1
10
2
0
5
0
0
100 TB“

L. of Sig.

22.22

.20-.10

33.34
5.55
11.11
27.78
0.00

IM
-

Thirty-eight and ninety one hundredths 08.90) per cent
of the female achievers hsd best friends in college or defin¬
itely planning to go, 11.11 per cent almost sure to go to
college, 22.22 per cent who were very likely to go to college,
22.22 per cent who were rather likely to go to college, and

5.55 per cent who are unlikely to go to college.

Of the

female underachievers, 33*33 per cent had friends in college
or with C'finite plans to attend college, 16.67 per cent
who were almost sure to go on, 16.67 per cent with friends
very likely to attend college, 8.33 per cent with friends
rather likely to go on to college, 16.67 per cent with
friends who are unlikely to go to college, 8.33 per cent
had friends who ere definitely not planning to go to college
at all.

TABLE NO. 21
A Comparison of Achieving end Underachieving Females
with College Plans of Best Friend.

Category

Ach.
No.
%

He is in college or will
definitely go to college 7
Almost sure to go
2
Very likely to go
4
Father likely to go
k
Unlikely to go
1
Definitely will not go
0
TOTAL
lE

Under.
No.
%

L. of Sig.

38.90

l\.

33*33

11.11

2

16.67

22.22

2

16.67

22.22

1

8.33

5.55

2

16.67

0.00
100

1
12

6.33

.70-.50

Too

There is no significant difference for the female group.
The male group reports no significant difference, but once
again a trend may be indicated end a more extensive survey
may possibly provide greater significance.

This would also

merit further study.
12.

Parents Sentiment Regarding Education---Students are

affected by the comments of those who are close to them.
The important others in their life help them to get a pic¬
ture of themselves.

Adolescents tend to reflect the image

that is created for them by these others and this could have
pronounced effect on achievement, regardless of whether or
not this image is one that is a true reflection or an imaged
one.

Our findings showed that:
10 per cent of the parents of achieving males feel that

a college education is absolutely necessary.

Forty per cent

38.
feel that their child was making a mistake if he did not go
to college, and 20 per cent feel that their child was making
a mistake, but the students did not express the mistake as
emphatically as the second group.

Twenty-two and twenty-

two one hundredths (22.22) per cent of the parents of under¬
achieving males feel that college is absolutely necessary,
16.67

per cent feel a serious mistake would be made if their

child did not attend college, 55*56 per cent feel a child
would make a mistake if he did not go to college, and 5*55
per cent feel that their child would make

e

mistake if he

tried to go on to college.

-

TABLE NO. 22
A Comparison of Achieving and Underachieving Males
with Parents Sentiment Regarding Education.

Category

Ach.
No.
%

College absolutely necessary 4 4o
Serious mistake by not going 4 40
Make a mistake by not going
2 20
Make a mistake by going
0
0
Should quit high school
0
0
TOTAL
10 100

Under.
NoT
%
1).
3
10
1
0

22.22
16.67
55.56
5.55
0.00

IB

Too

L. of Sig.
.30-.20

Twenty seven and seventy nine one hundredths (27*79)
per cent of the achieving females reported that their par¬
ents felt that college is absolutely necessary, 33.33 felt

.

39
a serious mistake would be made If their child did not go

to college, 33.33 per cent felt thet e mistake was being made,
and 5.55 per cent felt thet a mistake was being made If their
dhild did attempt college•

The parents sentiment, as reported

by the underachieving females, was:

25 per cent feel thet

college is absolutely necessary, 25 per cent feel that a
serious mistake would be made if their child did not attempt
college, end 50 per cent felt that a mistake would be made
if their child did not go on to college but expressed it less
emphatically.

TABLE NO. 23
A Comparison of Achievinr end Underachieving Females
with Parents Sentiment Regarding Education.

Category
College absolutely necessary
Serious mistake by not going
Make a mistake by not going
Make a mistake by going
Should quit high school
TOTAL

Ach.
No#

%

Under.
No.
%

5

27.79

3

25.00

6
6

33.33
33.33

5.55

3
6

0

25.00
50.00

0

0.00

0

0.00

l

L. of Sir#
#90-.80

0.00

18-TtiCr-Vt-T6JT

There is no significant difference for either group. This,
however, may be true because of the poorly-worded choices on
the response to this question.

4o,
13.

Best Friends Sentiment Regarding Educatlon---The ach¬

ieving males reported their best friend*s feelings regarding
their educational plans as follows:

20 per cent felt that

college was absolutely necessary, 30 per cent felt that they
would be making a serious mistake if they did not go to col¬
lege, 4° per cent felt that they would be making a mistake
if they did not go to college, end 10 per cent felt that
they would be making a mistake if they went to college.
underachieving males reported as follows:

The

11.11 per cent of

their friends felt a college education was absolutely neces¬
sary, 33.34 per cent felt they would make a serious mistake
by not going to college, 44*44 per cent felt that they would
be making a mistake by not going on, and 11.11 per cent felt
that going on to college would be a mistake.

TABLE NO. 24
A Comparison of Achieving and Underachieving Males
with Best Friend’s Sentiment Regarding Education.

Category

Ach.
No.
%

College is absolutely necessary 2
Serious mistake by not going
3
Mistake by not going
^
Mistake by going
1
Should quit school
0
TOTAL
10

20
30
40
10
0
TOO

Under.
No.
%
2

11.11

6

33*34
44*44

^
2 11.11
0
0.00
IB
100

L. of Sig.
.90-.80

.
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The female achievers reported thetr best friends senti¬
ments regarding future education as:

22,22 per cent feel

that a college education is absolutely necessary, 38,90 per
cent feel that a serious mistake would be made by not going
on to college, 33.33 per cent feel that a mistake would be
made by not going to college, and

5*55 per

going on to college would be a mistake.

cent feel that

Very similarly,

the female underachievers reported the following:

College

is absolutely necessary, 16.67 per cent; a serious mistake
would be made by not going to college, 33*33 per cent; a
mistake would be made by not going to college, 1*1.67 per
cent; and 8.33 per cent felt that going to college would be
a mistake.

TABLE NO. 25
A Comparison of Achieving and Underachieving Females
with Best Friend*s Sentiment Regarding Education.

Ach.

Category

no-:

College is absolutely necessary k
Serious mistake by not going
7
Mistake by not going
6
Mistake by going
1
Should quit high school
0
TOTAL
1*0

%

22.22
38.90
33*33
5*55
0.00
100

Under. L. of Sig.

Noi
2

k
5
1
0

12

%

16.67
33*33
41.67
8.33
0.00

.50-.30

100

There is no significant difference between achievers and
underachievers as related to their best friend*s educational
goals.

k2.
14.

Level of Aspiration—-When confronted with the question

of whet occupetion they were seeking, the male achievers geve
the following responses:

90 per cent chose professional type

careers, and 10 per cent chose careers that were white collar
or semi-professionel.

The underachievers, on the other hand,

had 61.11 per cent choose professional-type careers, 5*55 per
cent wanted to be farmers, and 5.55 per cent selected occupa¬
tions described as working class.

TABLE MO. 26
A Comparison of Achieving and Underachieving Males
with Level of Aspiration.

Ach..

Category
No •
Professional
Semi-professionel
Farming
Working class
No decision
TOTAL

9
1

10

%
90
10

100

Under
No.

L. of Sig.

%

11

61.11

5
1

27.79
5.55

1

5.55

18

.70-.50

100

The female achievers had 88.89 per cent select profes¬
sional work and 11.11 chose semi-professional-type careers.
The underachieving females had 75 per cent select profes¬
sional type careers, 16.67 per cent chose semi-professional
and 8.33 per cent wanted to work in occupations described as
working class.

TABLE NO. 27
A Comparison of Achieving end Underachieving Females
with Level of Aspiration.

Ach.

Category
No.
Professional
Semi-Professional
Farming
Working class
No decision
TOTAL

Under.
%

No:

'%

16

88.89

9

2

11.11

2

16.67

1

8.33

IB

Too

12

L. of Sig

75.00

.70-.50

IOC-

No significant difference between achievers end under¬
achievers can be reported for this trait.

Much has been

written about vocational choice and achievement, and this
was reviewed in Chapter Two.

As this review indicates, the

experts are divided as to the Importance of early vocational
decisions; and this survey would tend to support the agree¬
ment of Williamson^ that vocational choice has no bearing
upon achievement.

15.

Educational Plans-In comparing the educational plans

of the males in the group, it was quite interesting to see
the division that existed.

The male achievers had 50 per

cent of their group with definite college plans as compered
to only 22.22 per cent of the underachieving males.

Thirty

(30) per cent of the achievers were almost certain to go to
college as compered with 16.67 per cent of the underachieving

^E. G. Williamson, "Scholastic Achievement and the Choice
of a Vocation;" Sch. & Soc.; 1937; 46: 353-357

On the other hand, 27*78 per cent of the underachievers stated
that they were only likely to go on as compared with only 10
per cent of the achievers.

Thirty-three and thirty-three one

hundredths (33*33) per cent of the underachievers felt they
would not go to college and no achievers had made this deci¬
sion.

T£BLE NO. 28
A Comparison of Achieving end Underachieving Hales
with Educational Plans.

Category

Ach.
No.
%

Definitely will go to college 5
Almost sure to go
3
Very likely to go
1
Father likely to go
0
Unlikely to go
1
Definitely will not go
0
TOTAL
10

50
30
10

0
10
0
100

Under.
No.
%
it

3
5
it

2
0
18

22.22
16.67
27.76
22.22

L. of Sig,

.30-.20

11.11
0.00

“Too

In the female group, 6l.ll per cent of the achievers had
definite college plans, 16.68 per cent were almost certain to
go, 5*55 per cent were likely to go on, and 16.66 per cent
felt they were unlikely to go to college.

The underachievers

in the female group had ill.66 per cent definitely going to
college, 16.67 per cent as almost certain, 8.33 per cent as
likely, end

33*3U per cent that felt college was unlikely.

TABLE NO. 29
A Comparison of Achieving and Underachieving Females
With Educational Plans.

Under. L. of Slg

Category

No"

Definitely will go to college 11
Almost sure to go
3
Very likely to go
1
Rather likely to go
2
Unlikely to go
1
Definitely will not go
0
TOTAL
IB

6l.ll
16.68

5.55
11.11

5.55
0.00
ToU

%

.90-.80

5
2
1
2
2
0

16.67
8.33
16.67
16.67
0.00

12-Too

No statistically significant difference can be reported
between achievers and underachievers as related to educational
plans.

The P score for the female group Indicates a definite

lack of significant data.

While the male score varies greatly

from the female group, it still reveals a lack of significance.

16.

Self-Concept-—The students were asked how they felt they

would do as high school students.
get the following:

From these responses, we

10 per cent of the male achievers felt

they would be much above the average, 80 per cent thought
they would be somewhat above the average, and 10 per cent
felt they would be average.

On the other hand, no male under¬

achievers felt they would be much above average, only 22.22
per cent felt they would be somewhat above average, 22.22 per
cent felt just above average, and 55.56 per cent felt they
would be below average.

TABLE NO. 30
A Comparison of Achieving and Underachieving Males
with Self-Concept.

Ach.

Cetegory

No .
%
10
1
Much above average
8 80
Somewhat above everege
1 10
Just above average
0
Just under average
0
Somewhat lower thsn average
0
0
Considerably lower than average 0
0
0
0
No response
TOTAL
10 100

Under.
L. of Sip.
No.
%
0.00
0
.01
i+ 22.22

k
6
2

22.22
W.45
11.11

0
0

0.00
0.00
100

lB

The females had 44.45 per cent of the achieving group
that felt they would be much above the average, while no under¬
achievers had this opinion of themselves.

Another 50 per cent

of the achieving females thought they would be above average
and one or 5*55 per cent did not respond.

Fifty (50) per cent

of the underachievers felt above average, 41.&7 per cent thought
themselves as below everege, and 8.33 per cent did not respond.

TABLE NO. 31
A, Comparison of Achieving and Underachieving Females
with Self-Concept.

Category

Ach.
i.
%

Much above average
81
Somewhat above average
6■
Just above average
3i
Just below average
0•
Somewhat lower than average
0>
Considerably lower than average 01
No response
1
TOTAL
lE

Under.
No.
%

44*45
33.33
16.67

0
6
2

0.00
50.00

0.00
0.00
0.00

3

25.00
0.00

5.55

0
1
0
12

16.67

8.33

0.00
166

L. of Sig
.02-.01

This flnel factor to be investigated has revealed the
most significant results.

It has been definitely establi¬

shed that there is a difference between achievers and under¬
achievers as related to self-concept.

Yet, it is important

to consider whether this is a cause or a result of under¬
achievement.

It is also important to note that many of the

other areas that were investigated are related directly or
indirectly to self-concept, and the significance of this
factor may bear important influence on the other data collec¬
ted.
Ohlson,^ in his study of the gifted underachiever, has
stressed the importance of self-concept along with Wilson
and many others.

2

A review of these findings is found in

Chapter Two.

^Merle Ohlson, "Group Counseling & Academic Adjustment
Coop. Res. Proj.; No. 623 S Univ. of Ill; I960.
2p. Wilson, "Working with the Motives of Gifted Children
Elem. Sch. J.s 1957; 21*7-252; February, 1957*

CHAPTER V
CONCLUSION

CHAPTER V
Conclusion
Conclusion:
Before making final judgment on a student’s scholastic
ability, several types of different information should be
studied, among these are school marks, strnderdized test
scores, and personality factors.

It is relatively easy to

establish the first two factors, but the third factor poses
e more serious problem.

The method used In this study was

to have students answer certain printed questions that per¬
tained to their concept of life around them.

It was this

personal information that was used to make our comparisons.
The answers to these personal questions were tabulated
by S.R.A. and sent us on e printed form.

This information

was then compered to the other factors used in the study end
the following results were obtained;
1.

Of all the factors studied end examined, self-concept was
the one that resulted in a statistically significant dif¬
ference between achievers and underachievers.

2.

There appeared to be a tendency toward a greater differ¬
ence between male achievers end underachievers for most
of the traits studied than there was for the female group.

3.

Males had a tendency to show a greater difference between
achievers and underachievers than did females when com¬
pared to parent sentiment regarding education, educational
plans, educational level of adult model, college plans of
best friend, high school program of best friend, educational

So
level of siblings, mother’s educational level, father’s
educational level, and father’s occupation*

All of these

traits relate in some way to self-concept which, when
examined by itself as a trait, gave the most significant
difference of all traits studied*

We may assume from

these findings that there is the possibility that male
achievement }s effected by associates and immediate en¬
vironment.
I

U.

jr"

The results suggest that males are affected by the im¬
portant others in their lives more so than the females.
Traits such es educational level of siblings, parents,
and friends show a greater difference for the males.
It is Interesting to note that 100 per cent of the male
achievers came from "normel” homes as opposed to 77*90
per cent of the underachieving group.

5*

Other than self-concept, the most significant difference
for the female group was the comparison with high school
grades of best friend.

This indicates that for females

achievement may possibly be affected by the type of asso¬
ciates she chooses.

This is also supported by the third

most significant item for the females, which was the ed¬
ucational level of their adult model.
6.

Although most items tested did not reveal statistically
significant differences, there were many traits studied
that would benefit from further investigation before
they are discarded as important factors related to ech-

.
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ievement.

Among these ere!

educational level of adult

model, end treits related to the student*s close asso¬
ciates.
7.

Before reaching any conclusions on factors thet cause
/

.

under-achievement, we must first be careful to determine
if the factors being considered ©re the cause of underachievement or the result of underachievement.

The factors thet were studied In this report have Indi¬
cated how important the role of the home is to academic achie¬
vement.

Family attitudes and the cultural setting in the

home play a fundamental role in motivating through the values
placed on learning end on the child himself as he explores and
achieves.

School influences can also profoundly influence the

student’s desire to learn and to achieve.

In seeking to moti¬

vate academically talented boys and girls the counselor must
consider the home and school environment, as well as his know¬
ledge of the individual student.
Counseling the underachiever is predicted upon the under¬
standing thet the school has a guidance department with the
basic philosophy thet it can be of value to all students.
The counselor should feel an obligation to assist the under¬
achievers to become fully functioning individuals with a
strong sense of self-worth.

Counseling should be directed

toward helping the student grow emotionally and socially in
a healthy and positive direction.

.
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The underachiever, like ell students, needs to become
e fully functioning Individual, able to meet future demands
with assurance.

Through contacts with parents, teachers

end students the counselor can assist the student in seeing
his potential utilized.
This study was conducted with this purpose in mind.
If nothing else, I hope it developed an awareness of the
problem that exists in one small school system.

There are

plans for future experimentation with this same group and
over the period of the two years we have to work with this
group T sincerely hope that seme strides will be made in the
direction of satisfactorily dealing with this problem.

t
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